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Abstract

This paper identifies éome common difficulties in the areas

of personal growth and skill development experienced by stud-
'ents'undergoing'formal training in Psychodrama. A questionn-
aire to identify the.difficulties, was administered to twelve
Interns at_the Colorado Psychodrama Center, Colorado and the
results cgmpiled. Most difficulties centered around a lack of
self esteem related in part to the change from a professional
role to a student role, and to the~expectatioh on the student's
part that things be done perfectly. The Hollander Fsychodrama
Curve is used in an attempt to make sense of the difficulties
and to suggest a structure that the student can use to assess
and guide his or her growth in each area. It is hoped that the
paper will be of benefit to students presently in training and

to those people respohsible for training programs.



THE HOLLANDER PSYCHODRAMA CURVE
APPLIED TC THE PZRSONAL CGROWTH AND SKILL DEVELOFMENT
OF THE STUDENT IN ?SYCHODRAMA TRAINIRG

Brigid Hirschfeld

Introductidn

Very little has been written. to assist thevPéychodrama :
-studenf.to‘understénd the learning process involved in the
training to become a Psychodrama Director. From my own exps
‘eriénce in four years of training and from observation of
students in Queensland, Australia and in Phbenix and New -
Haven, UaS.A.,‘there‘aypeared to be éé@g,common difficﬁlties
experienced by students regardless ~of  the country or the train-
}gg;ggnter. In;an atteﬁpt to determine if my observations were
borne oﬁﬁ factually, I administered a questionnaire to twelve
: Intérnsvstudying'Psychodrama at the Colorado Psychodrama Cenﬁer,

Englewood, Colorado. The results of the gquesticnnaire are dis-

cussed. Common difficulties are highlighted. The Hollander Psyc-

" hodrama Curve is proposed as a model for students to use in
setting realistic goalsfor ali‘stages of théir‘development and
to assist them to assess and guide their growth in the areas of
personal growth and skill development. Many of theJdifficulties
are seen to be related‘to setfing unrealistic éoals énd to the

loss of self esteem that many students experience in changing

from a professional role to the role of student.




‘Hypothesis 1.

That the difficulties observed in students in Psychodrama -
training in Queensland, Australia and Phoenix and New Haven,
U.S.A. will be similar to those idehtified by Psychodrama

Interns in Englewood, Colorado.

Hypothesis 2.

That the Hollander Psychodrama Curve can provide a struct-
‘ure that enables students in Psychodrama training to put their
difficulties in perspective and to assess and guide their growth

and development as a Director.

Survey of Literature

J.L.Moreno,M.D., the founder of Psychodrama has defined
?sychodrama as "the science which explores the ftruth' by
dramatic methods" ( Moreno, 1953, p.81 ). However, in many areas
where Psychodrama‘is»practised, the science of Psychodrama has
been poorly'undérstoad, if at all. Many people, new to Psychodr-
ama, are overwhelmed by,what.they perceive as the 'magic'! of
the process and so have great qifficulty in their work as beg-
inning directors. Some training centers have made attempts to
clarify the process e.g. the Goldman Circle ( Goldman,'1980 JR
the 'Outside - Insid‘e ' concept ( Eliasoph, 1980 ). Moreno,
himself, saﬁ the process as having three phase; -~ Warm-up,
Action, and Sharing. He talks about the interaction beiween
the protégonist and the directof ( Warm-up ); the production
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as the auxiliasries move in and the director retreats ( Enactment;;

finally the audience drama taking the place of the production in
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the Warm-up as having three parts:-

the sharing. ( Moreno, 1953, pp. 84-87 ). In the course of their -
training, students struggle with individual technigues or with

parts of the psychodramatic process and have difficulty seeing

‘the process as a whole.

The Hollander Psychodrama Curve ( Hollander, 1978a) provides

a fifm‘base on which to stand all Psychodrama theory and indeed
any humsan activity. Spontaneity, Creativity, Role Theory an&
Sgciometry begin to make sense when seen in the light of the
Psychodrama Curve. The Psychodramatic Process is plotted on
an exﬁension of the normal curve which includes an emotional
and temporal continuum. The Curve has the wvalue that it can be
used to look in detail at any human activity in which there are
the components of warming- up, activity and integration. The Curve
is divided into three horlzonta7 parts e. g. Warm-up, Enactment,
and Integration. The vertical concept'denotes the emotional
gualities which exist as one proceeds from the Warm-up to Integ-
ration, reaching akpeak at»the catharsis of abtreaction.
w;rm-un ' ‘

The Warm-up or the process th?cvgh which we go to prepars

for scmething, is part of any human act1v1ty. Unfortunately, not

~all our warm—ups are complete but are inter rupted‘so that many

uactlv1u1es are then incomplete e.g. the grieving process is often

cut off at the funeral orgdeath of a. person. Hollandeslr describes

P
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1. THe unﬂounter. In a psychodrama, this occurs between tha

1nd1v1dual ana the director both of whom examine wher° chey are,

2, Phase. 1In some instances, groups will need some artific-

ial structure or physical starter to alleviate anxiety.
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3. Sociometric Process. Once contact is made with and

between the group members, the sociometric process beginé and
a prétagonist emerges. In other human activites, this may be
the point when action begins and a direction is taken e.g. a
tennis game.
Enactment

The time, place, cirdumstance and people present, are est-
ablished as the first scene is set and evolveé.»There can be-a-
number of scenes whose purposes may be differené. Usually the
initial séenes'are diagnostié and éxploratory while later scenes
are moving towards integration.‘As‘the protagonist moves towards
the cathanis,‘the auxiliary egos and the director help to «atal-
ze emotions. After the cathanis, thé emphasis is on integrating
at a cognitive level., The catharsié is the turning point of the
drama and as the most delicaﬁe part,}should be handled with sen-
sitivity and care. Followiﬁg the catharsis, the emphasis is on
applying and practising the new legrning using surplus reality
and role training. Each drama should end.on a positive note which
makes it possible for the protagonist to move back into his or
her own life style with integrity intact.

Integration

Having worked on behalf of the group, the protagonist now
rejoins the group and compietes the drama by 1;stening to the
sharing and interacting with the audience. Though tha =
ortant part of the drama, it is often given the lea:

The protagonist having disclosed many painful areas 0ears

?



others have had similar experiences and feelings.

The Hollander Psychodrama durve offers a mbdel which can
be used to track the psychodramatic process, to critiqué a
psychodrama, to provide a base for directing, and to lock st
any human activity that involves a warm-up, an enactment and

an integration.

Research Design

Purpocse: To identify the difficulties experienced by

students in.Psychodrama training in the areas

of perscnal growth and skill development.

~Method A.questionnaire was ebmpiled and distributed to =

twelve students who have been involved in a Psychodrama training |

program at the Colcrado'Psychodrama Center, Englewocd, Colorado. ;j
The questionnaire covéred the following areas:-’

1. What have been the @ajer turning points in your personal

%

growth'work in Psychodrama ?

2. What have been your major mistskes in directing a prot-

agonist in Psychodrama ?

3, What have been the difficult aress for you in taking an

auxiliary ego role (including doubling ) in a Psychodrama ?

L. What is the area of greatest difficulty for you at pre-

4

sent when you 'direct a protagonist ?

S. Wnat has helped you the most as you have ‘been learning

to direct ?

¢

‘The questionnaires were collated and the common difficulties
2 ks




jidentified. These were then divided into the areas of personal

growth and skill development.

Setting

The Colorado Psychodrama Center offers a training program
that has sever al components to it. Each Intern part1c1pates in
a personal growth group every week ( minimum of two and a half
hours ). A four hour Seminar which covers theory and practice is
held eQ&y week; The Intern is_in&olved in a field placement with
opportunities for skill development and direct supervision (min-
imum of two hours per week ). In addition, the Interns run their
 own group one night a wéek_during which the& direct, do auxiliary
work or become a protagonist. Three ohe-week intensive workshops
are held during the year. The program offers certification at
three levels:- Psychodrama ASSistant { 260 hours of training ),
Associate Diréctor of Psychodrama ( 520 hours ) and Director of
‘Psychodrama (720 hours ). Tﬁe student must satisfy specific
‘criteria in the three areas bf skill, theory and personal growth.
Supervision sessions are also available for work that is done
outside the placement provided e.g. running groups or seeing

individual. clients.

Farticipants

Twelve Interns participated in the study by compileting the
questionnaire, Ten of the group had been involved with the proc~
rem since May, 1980. Two had joined the Internship in the last
few months and oné of these had not had an oppqrtuﬂity to direct.

Five of the Interns had been involved with Psychodrama for four



to eight years though not in formal training. All were female and
came from a variety of backgrounds including psychology, social

work, nﬁrsing; improvisation, ministry, counselling and teaching,‘ﬁv
The ages ranged from 25 to L7 years of age. During the year, three'.
had become Psychodrama Assistants and one an Associate Director

of Psychodramsa.

Results

The difficulties identified by the Colorado Intern group
were 3imilar to those ovserved in Phoenix and New Haven in the _
- U.S.A. and in Queensland, Australia. Many of the difficulties

seem to stem from a misconception on the part of the Intern

that she shouid be able to direct a psydhodrama immediately

'and‘well, and that anything less than perfection is seen as

failure, Many sxperienced s dﬁop in self esteem that éppears to

be related to the change in role necessitated in becoming an
Intern. Most struggled fo find a rcle they could feel strong in.
Doubting one's own feelings and intuition was common. The res-
ults are presented'in,detail in tﬁe following tables.(Tables 1,.
2, 3, h,_ahd 5). |
- o - Table 1

Major Turning Points in Personal Growth

Identified by 12 Psychodrama Interns -

Turning Points ' Number of Interns '
Expressing feelings, especially anger 8 :
Trusting feelings and intuition , & ' A




Turning Points (Cont'd) : | Number of Interns

' Making mistakes and taking risks
Giving and receiving nurtuting
Reaching out and asking for help
Accepting pain in self and others

Accepting feedback constructively

NN W Fownm

Seeing how others see oneself
Learning other options besideé with=-
drawgl when at risk - ' 2
Setting limits E ' 1
Exploring intimacy ' _ 1
Learning that others have similar

problems : ' 1

Table 2
Present Difficulties in Directing

as Experienced by 12 Psychodrama Interns

Present Difficulties ' ‘ - Number of Interns

Keeping Director's Warm-up going g
Following the spontaneit§ ) 6
Learning the techniques 6
Setting parameters 6 ‘
Trusting the process 4




Table 3

Mz jor Mistakes Made by 12 Psychodrama Interns

in Directing a Protagonist

Ma jor Mistakes

Number of Intesrns

Being immobilised by anxiety
thvtrusting cne's perscnal process’
Inadequate Warm-up

Not identifying the central issue
Inability to recognize and facilitate the
catharsis | | k
Overdirecting (interrﬁpting the action)
Insufficient or inappropriate roie rev-
ersals

Igndring the group sccicmetry
Integrating before the catharsis
Having a fixed outcome in mind
Over-identifying with the protagonist's
process '

Lack of parameters in the psychodrama

Inasdequate scene setting and use of scenes

12
12
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Table L

Areas of Difficulty in Auxiliary Ego Work

as Identified by 12 Psychodrama Interns

Areas of Difficulty

Number

of Interns

Having an inexperienced director 6
Lack of understanding of the role or

its function 6
Distrust of personal feelings and exp-

erience | 3
Role expansion 2
Being overwhelmed by pérsonal process 1
Inadequate warm-up to thé role 1
Working with a resistant protagonist 1
Taking children's rolés | 1

Table 5
Interns

Things Found Helpful by 12 Psychodrama

“in Learning to Direct

Helpful Things

Number

of Interns

Practice in directing
Supervision and Critiques
Supportive environment

Ovserving and experiencing others direct

11

w = o



Table §. Cont'd

Helpful Things Number of Interns
Trusting the psychodramatic process 3
"Making mistakes and learning from them 2
Doing auxiliary and doubling wérk 2
Personal growth work 2
Trusting personal process 1

-

Allowing the auxiliary egos to expand roles

Discussion

Application of the Hollander Psyéhodrama Curve

to the Learning Process of the Psychodrama Intern

Personal Growth

"The person who plans to develop his skills as a direétor
of Psychodrama must purSue.his,own personal development
with the same commitment that he gives to his professional
training.... he mﬁst synthesize what he knows with who he

is" (Blatner, 1973, p.13L );

The most significant turning points in perscnal growth that wers
identified by the Interns were s follo;s:—

1. Learning that mistakes are acceptable and indeed, inev-
itable in a student situation., Most Interns had the expectation
thateverything should be done perfactly the first time. Many
set unreachable standards for themselves and then struggled with

~

feelings of anger and disasppointment with themselves when the
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standards could not be met. The mistakes they made were in
fact a fruitful source of 1earning, tost Interns came into the
‘training program from a successful professional role and found
it extremely difficult to adjust to the role of student who
knows little and needs help. There is an ongoing struggle to
find wayé of using-the many skills thevIntern brings into the-
program without closing down to the.opportunities of new learn-
ing in the area of Esyéhodrama..Once.the Interns could allow
themselves to make mistakes; the critiques from the Supervisor
or from their felldw‘Interns, proved to be a creative source of
help rather than aﬁ ordeal. " Maximum growth occurs when the
individuals arekintellectuaily, physically, emotionally, and
spiritually involved, znd can utilize bheir life experiences to
incorpcrate new learnings" (Hollahder,C. & Hollander,S.,1978,
p. 1 ).

2. Linked to the above, most Interns experienced a decrease
in self esteem. Learning to ﬁrust who they are'and what they
experience and feel took timé. Sémevwére 1earning for the first
time to éxpress feelings e.g. anger and sadness, and then learn-
ing that_thisvexpression‘of feelings did notkisolate them from
others but rather broughf them closer.

2 Qaﬂ}'\ﬁ.“ﬂ A1 oA r\t\nnrn arm A ﬂﬁk‘:“ Fam ol e oo 4-}\1\
Je neacning outv vo olvners and gasxin 10T [e.p wWas uae

081

third major turning point. Allowing oneself to feel pain in one-
self_and in ofhers was a new experience for some. Léarning how
to give and receive nurturing without imposing; to conéront and
te confrbnted without being destroyed; and to help and comfort

- 2
without rescuing were important skills to icquire in this process.

13



Warm=Up Psychodram/\E actment Integration

i w

- Warm=-Up Integration with

Audience —
a. Encounter .
a, Self-Disclosure

b. Phase Cllmax of )
(Unnatural) Catharsis : b. Dialogue :
¢. Sociometric Process R ¢, Surmmary
(Natural) - b i

Scene 3 i
Surplus Reality -
, 'ositive Ending |
Scene 2 '
‘ L‘ Role\ Training , 7
Reality Based ' o
Diagnosis

Scene| -]
Emotional Continuum . -

Temporal Continuum
C 7
Figure 1. The Hollander Psychodrama Curve _
(Hollander, 19784, p.ik) : ‘J
1L ' ' .




Hollander Psychodrama Curve and Personal Growth
With an understanding of the Hollander Psychodrama Curve,

the student in Psychodfma training can give a direction to per-
sonal growth development that will enable himor her to set real-
istic goals. This in turn will lead to a decrease in anxiety. The
Curve in no way denies variation in responses or individual 4iff-

rences, In fact, each student will be changing and growing in
many different directions and at different paces.
Warm-Up

a. Engounter. When a peréon first begins Psychodrama train-

ing, the experiences and life history already past,influence all
‘that follows.The encounter of ﬁhe tself'occurs as the individual
becomes aware of his or her physiological and psycholocgical read-
iness to commence training in Psychodrama. Having an opportunity
to identify personal processes is -essential to the development
of skills as = Psychodramabdifector.'Unless the student is pre-
pared to do this, then the chances of developing a feeling for
or an understanding of the processes of others are minimal.
"Every human being lives by an accumulative process. In order to
sustain that process,’each person reguires an awareness of the
surrounding environment and the processes of other peopie who
make up that environment. The clearer we are in understending of
our processes, the clearer the understanﬁing is of the processes
of our friends, family, co-workers, stufnts, counselers snd en=-
emies ( and the clearer we will be understood by them )" (Holl-

ander, 13784, p.178 ).



If the search for personal growth is an cngoing one, it enablesg
the Intern to get maximum benefit from the timeAspent in train-
ing., Initially, the student could be asking these questions:-

What brought me to this point i.e. to commence training ?

What am I bringing with me in terms of skills, experience

and preVious growth ?

Who am I.aﬁd how do I respond to people ?

What do I want for myself ?
The encounter of the 'other' begins as the Intern meets the Pro-
gram co=ordinators and deﬁermines if they can provide an envir-
onment that will'promoté’growth. Meeting the other Interns conc-
ludes the encounter aé”each person nhas an opportunity to be with
the other and begin to learn something of the many journeys that
are converging at this point.

How will I fit with you ?

How'will you fit with me.?
Tenuous links begin to'formfin‘the é}oup. This part of the proé-
€ss can take weeks or even months’for some individuals, There
is no time limit on any‘part of the process,

b. Phase. In the initial period of training, anxiety
related to personal growth can lmpede spontaneity. Many people

need time to test the environment and the people in it to see if

it and they are trustworthy. Issues related to integrity, sexua-

1ity and spirituality can not be dealt with effectively in a
group with low cohesion, For many oeoole commencing training, as
at the Colorado Psychodrama Center,»the training is in- a city

V

a long way from home. That in ltselx is anxiety-producing as the
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Intern struggles with building a 3ocial Atom and establishing
links in the community. "EVéry pérson in this cﬁlture requires
a specific number of péople to respond to their manifold needs....
When one's psychological social atom size falls below that which
is required, energies redirect themselves téward;locating psople
to £ill the void. This search pattern exists as a priority,often
at the expense of all other activities" (Hollander,'1978£3p.2205.

Once the anxiety begins to dissipate and spontaneity rises,’
the group is more able to}lobk'at issues previously inaccessibie.
Questions begin to surfﬁce:: |

Whom do I feel close to and can talk to 2

What groups do I belong to and feel good in ?

Wnere do I feel safe ?

What do I need to do in order to belong ?

C. Sociometric Frocess. The goals of the training group

begin to emerge and the norms and themes develop.The Interns
seekvtovfind their place.in the group, and also in the other
groups that are part of the‘progrgm. Areas of difficulty begin
to surface as people make choices‘about who they want fo spend
time with and who they do notwant to be with.

The Psychodramatic Enactment

During this paft of'personal growth development, The Intern
is exploring and exberimenting wilth many areas of concern. Being
faced with many differeht situations.brings to the surface for-
gotten conflicts and anxieties from the past. Feelings emefge

that appear quite unfamilar to the Intem. As the eipdsure'to

17
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skill development continues, new areas of concern tecome appar-

ent. This is a time of upheaval, pain and diaco§ery.

Experiencing the psychodramas of other people draws on per-
sonal experience that may have been pushed out of sight. As each
issue is worked on and integrated, another comes to light at a
deeper level. The emoticnal involvement heightens as the person
moves from issues on the periphery to thcse at the very center
of being. The action is moving towards the apex.

Just petfore the apex. is reached there will be a point of
high rzesistance. The central issue may be son frightening as to

immooilize the persoun. 'this issue will probaply mark the turn-

ing point in the person's growth to being a director. It is

easential therefcré cnatvtne intern be in a supportive environ-
ment.in whch he or she can oe encouraged to keep going. Some
questions that the Ilntern might ask are as rollows:-

Wnat issues coule I work én gs a protagonist ?
What situations do I find uncoﬁroftablerr difficult td.

handle ?

Where do I become immobilized as a director ? What goes on

inside me at thiskpoint ?
. What sitﬁations make me anxious ? WHat do I‘do when I am -
anxious ?VWhat do I need when I am anxious ?
What feélings are difficult for me to handle either in my-

self or in otres ?
How do I warm-up to things e.g. being a protagonist ?
How do I relate to people ? How do I affect them.?
. , ?

In what situations do I feel most spontanecus ?

18
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Catharsis of Abreaction

"The initial scenes of a psychodrama are exploratory
and disclosing in nature. Efforts to make total mean-
ing are discouraged; for as the process is permitted
to evolve, the meaning becomes cumulative and accret-
~ionary. The emotional apex of the psychodrama is that
poinﬁ which‘frequently signals the half-way point‘-f
-the session, At this point the exploration and vali-
dation of the theme has beéh achieved, the height of
emotional spontaneity reached, énd the second half of
the psychodramaﬁicvprocess bégins" (Hollander,1978b, p.1599).
As. the Intern begins to center in on the major ‘issue in his or
her growth as a director, all that has gone before draws to-
gether and forms a unique pattern. Thefe comes a'point'which
must be passed for'aﬁy further growth %o take place., In facing
- this point, the Intern experienceébthe chaﬁge it liberates, as
do the others who have been part of the'gr§w£h~thﬁs far. Obv-
ious chéngeé begin to take place és the.person integrates all
" that has evolved. | |

Catharsis of Integration

"As the protagonist draws the session to a close, the
‘director must aid the protagonist by introducing re-
hearsal=-for-life situations, corrective alternatives,self-
confrontation, orbpsychodramatic ego-repair endinés. By
doing this, the protagonist is encouraged to spontaneous-

. 4
ly evolve new creativity for his 1ffe without fear of
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reprisal or embarrassment” (Hollander, 1978a, p.9).
The Intern applies what he or she.has_learnt in fhe context of ]
individual life situations. There have been many issues rasised -
., and looked at. Each needs to be finished with and made sense of.
It can be expected that the turning point in the personal growtil
area will also have great significance in the skill development

area, The Intern is building a picture of his or her creagtive

potential and determines how he or she can draw on this in the B

future.
_ v | -
~Integration with Audience 3
a. Audience Sharing ‘ | -

b. ‘Diulogue
c. Summary

As the Intern comes to the end of the'traihing program, he or she

needs to hear from the beopié who have been part of the growth. .
Feedback will have been an.ongoing'part of the procegs but this ]

. final sharing allows others to reflect on the growth that has F
taken place. Open interaction amongst the group allows any un-

- finished business‘to be dealt with. Both the indiﬁidual and the
group needs time to summarize whatvthis.time together has been
like for them "dringing féelings, experiences and thoughts intd
a congg%us whole" (Hollander, 1978a, p.11).

As this curve only describes oﬁe part of a person's grbwth .8,
as a training psychodrama director, it is importaﬁt to note that -
on completion of training, the Intern begins another curve in ger- :

sonal growth. The gfowth experienced during this period acts as
. 4

‘& warm-up for the next reriod of growth.

20




Skill Development

Difficulties as a Director

The present difficulties experienced by the Interns vary
depending on what level of training they are at but all could
identify similar patterns of difficulties through the course
of their trainingx-v} |

1. A1l the Interns indicated overcontrol as a major pro-
blem for them when they began training as a director. This in-
cluded taking all the responsibility for the psychodrama onto
their own shoulders énd invol?ed constant intervention and ih-
terruption of the actibn.'Many Interns are anxious.initially
and the tendency is to revert back to a role'they feel comf-
ortable in - usually that of asking questions. This manages tp
cut off everyone's warm-up and to increase anxiety. The Interns
try to fight this overcontrol in themselves but it is probably
better to go ahead and overdirect‘éhd feel the process.

- 2. Also part of this proceés is an inabiiity to allow the
auxiliary egos share.thE’work of the drama e.g. by taking the
roles and expanding them. The beginning director keeps in the
midddle of the action and diverts the attention of the protag-
onist away from the auxiliary ego so that the director and the
protagonist become an isolated dyad.

3. Many Interns identified that they direct dramas with
a fixed outcome in mind. They get a picture in their héads of
what they see as the problem and also wﬁat theAprotaQOnist

- I4
needs to do in order to resolve it. Consequently, the action
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does not follow the spontaneity, One of the characteristics of
épontaneity is that it be in thé ‘here and now; and not in the
future. |

4. Most Interns identified the technique of role re&ers-
al as a difficult one to learn e.g. when to role reverse, how
often, when not to. Most had experienced the discomfoft of
leaving . aomecne in a role tﬁo long and seeing the spontaneity
disappear.

5. One of the commonest problems faced by the beginning
director was that of being overwhelmed by everything e.q. how
to remember all the techniques, what to do if the protagonist
has a catharsis, what to do after the first scene. Feelings of
panic are common and are often immobilizing.

6. One of the first things to learn is how to set a
scéne..Many‘Interns identified difficulties related to this,
e.g.spending too long in sétﬁing the scene and not leaving en~-
ough time for action, not using the scene or the people in it,
or moving on to the next scene too quickly.

7. All the>Interhs iaentified difficulties related to
inadegquate warm-ups e.g. finding the bridge between the warm-
up and the action; linking the individual wgrm—ué to a group
warm-up; allowing the protagonist, group and director to fully
warm-up; ensuring that the warm-up of the group 1s moving where
the group wants to go.

8. Understanding the importan;e of sociometry roth in the
group and in the psychodrama on stage is a maj?r difficulty for

most IMterns e.g. what to do when the audience goes toc sleep;
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determining wWere the protagonist’ fits in the family; including
the most isolated member of the group in the action.

9, Difficulties around the catharsis and resistance are
also common e.g. knowing when the catharsis has taken place,
what to do when the protagOnlst refuses to do what the dlrect-
or instructs, identifying where the resistance is coming from.

10.Idenifying the central issue and not being distracted
by all thé peripheral ones is a common difficulty. The Interns
noted problems related.to stéying on the periphery and never
dealing with the main issue‘, and aiso the reverse problem of
-g2ing straight to the céntral issue without allowing a warm=up. -
Traumatic situations provided special problems for the INterns.
Often they were frightened by the trauma itself as well as.by
the protagonist. | |

11. All the Interns rélated difficulties centered around
knowing their own personal process and hgw it affected their
directihg; Some of these are as follows:-

a. T?ﬁsting their own feelings as being adequate instead
of trying to *feel as they should’.

b. Bellev1ng 1n themselves as having value.

c. . Recognizing that they often get caught in the protag~
onist's process because it is so like their own.

d. The anxiety related to knowing what to do and when;,
and to how they are appearing to others. -

e. The need for parameters for themselves and for the

group and the protagonist. !
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f. Getting in too close to the action so they lose the

ability to be objective.
g. Knowing that it is alright to ask for help and:.what
to do with it when help is given.

Difficulties as an Auxiliary EJO

Many Interns related tkheir difficulties as an auxiliary
ego to a lack of understanding of the function of the role.
Confusion as to how to take the role, when to use thei: own

feelings and experiences to develop the role and when to create

new experiences, was part of the problem. Interns had difficulty

taking roles that were similar to tﬁeir own in life or to that
of members of their own families. A common problem was knowing
when to promote affect and when to assist the;prOtagonist to
become cognitive.}similar;y, the Interns often had'difficulty
staying out of their heads and allowing feelings to emerge part-
icularly when the protagonist was wery verbal and articulata.
Many Interns needed very clear directions from the director
when ‘learning to take auxiliary‘foles. ‘

Application of the Hollander Psyvchodrama Curve

The Hollander ﬁsychodrama Curve can be used as a guide tO
skill developmenﬁ.Combined with the concept of the learning .
process as having three parts, Role playing; Role Taking and
Role creating,Athe Curve provides a focus and direction for the
studenﬁ to assess and guide his or her growth.

Role p}ayiné ishthe first step of thg leafning procens

(Moreno, 1953 ). Just as the child learns many different voles

by playing'them out, imitating others, making up dreams aund
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and enacting thém with toys and games, SO we can learn any new
role by trying it out ourselves. We draw On someone else's
cultural conserve of the role which then provides us with par-
ameters for our own role which in turn allows spontaneity to
develop. "“The cultural conserve is the finished product of a
creative process....it is the succeszul mixture of spontan-
eews and creative material into a permanent form" (Moreno,1977;
p. 107). The person tries out the role in many situations
testing its usefulness and valué. Gradually, changes are int-
roduced into the role to fit the individual's particular lifev
style, feelings and experience.

Role taking is the next step énd involves this incorpor-
~ation of the role into oneself."Thé roles we chose to retain
in our repetoires as well as in relationships are considered
role taking - a more permanent role structure"‘(Hollander,1979,
p. 3). Not all roles that are»rble_played are retained. |

Role creating, the last step in the process, involves
the highest level of spontaneity and included the whole pro-
cess of warming-up, creative process and cultural conserve.
Role creating follows the catharsis and takes place‘as the
person creates theArole to be his or her very own. Feelings,
thoughts and impressions are all incorgorated‘into the role.

Level 1: Role plaving the director's role

The Intern comes to Psychodrama training with some concept
of what a director is or begins to build this concept by watch-

ing others direct in the first few weeks of trainihgi This acts
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as a rolemodel which is used as a pasis to develop the role of

director for each individual. At this level, the Intern 1is using

the experience of otnhers who have developed their own role to —

act as parameters for themselves as the role of director develops.

combining this concept with that of the Curve, the follewing

‘guidelines can be used by the Intern:-
—_

1. Become familar with the various parts of the Psycho- o

drama Curve. Know the sequerice even if you do not understand

how the parts fit tdéether.

2. Take the parts one LYy one and practise the techniques 3Q

involved e.g. Sttting a scene .
Artificial Warm-ups - 4

é : ' Reversing Roles v
Doubkling | ~ -

Leading the sharing | | z

3. Learn what you need to do in order to warm yourself

up to the role of director e.g. Know ahead of time if you are

going to direct and prepare for it. Establish whatyou need to :

Set short

do with your anxiety in order to take care of yourself.

' term achievable goalk for each drama e.g. concentrate on role

reversal.

4. Define the space for the psychodrama i.e. the stage

area. This is the first parameter for You, the protagenist and

the group. Have the action facing the audience. Establish the -

time, place, circumstance and the people involved. .The issue

I4

n a context.

or the problem will only make sense i
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5. Start with the simple t=chn1ques and work up to the
~ complex. Only direct what is within your comoetence e.g. empty
chair rather than beginning with a classical psychodrama.

&. Determine how you want help given to you as you direct.
Some people prefer to ask for help at the moment they feel irmm=
obilized. Others prefer group members to come upto them during
the drama. Freezing the action and asking the group for suggest-
jons is often profitable. No matter how you get help, remember
that you arelthe director and need to keep.the control.

7. Choose someone you trust as the auxiliary ego oT the
‘double so that they can share the responsibility with you.
' 8. Work as much as you can as an auxiliary ego, double
and protagonist. In this way, you will also be learning asbout
directing as you experlence different styles ranging from the
moat skilled to the most inexperienced. Teking different
auxiliary roles will add to your repetoire of roles that you
have available and this will augmenk jour difectingvskills._

9, As an auxiliary ego, concentrate on warming-up to
the role and establishing rapport with the protagonlst Take
on the role exactly as the protagonist presents it until you
can feel the protagonist respond to you. Then you can begin to
add your own feelings and perceptions to the role. |

10. As you watch other people direct, follow the paycho-
_drama on the Hollander Curve. Identify the warm-up, the scenes,
the catharsis of abreaction, and of integration and watch what
happens in the sharing. Ask yourself what you would do differently

and keep notes on the questions that come up for you re the
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choices the director makss. Critigue ths paychodrama after-
wards with others so that you can learn from thQir perceptions
as well a3 your oOwWn.

14. TUse this same process for the ﬁsychodramas you direct
yourself, Identify the arcas-you.fccl immobilized in and what
was going on inside you at that moment. What could you have
done differently and what are some other ways of dealing with

the situations that arcse. Be as creative as jyou can be in

your critiques.

12, Finally, allow yourself to over=-direct instead of
fighting it. Wateh what happena to the spontaneity. Be awars
of what it is you do as you over-dirsct.

Level 2: Role Taking the Dircetor Role

By now, you are feeling much more at home in the director role
and have mastered many of ﬁhq basic tcchni@ues. You are begin-
ing to add many of your own feelings and ideas t; the role of
‘director and know what ybu ars comfortable with. The role has
become conserved and you can do things without thinking too

much about them, The anxiety of the earlier 1c#el is notvso

immobilizing. The sociometry of the group is taking on a sharper
' focus for you. During this time, many peopls fsel as though

they will never develép any further. The novelty of directing
that was 30 exciting initially has given way fo a familiarity.

Role taking by definition has the least spontaneity of the

. thrse levels.
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Some Guidelines

1. The Psychodrama Curve is becoming 2 process to youe.
Follow the spontanelty in the psychodrama and note the build-
up of emotion to a catharsis. Begin to jdentify what you and
others do to cut off the spontaneity and what enhances the
spontaneity. "Spontaneity is related to the moment; has def-

itled parametérs: a specific goal: creativity; adegua (i.e.

to time, space, circumsuances and people ); novelty (i.8., 2
quality of newness, freshness, originality, and the egergy‘to
activate one's warm4up to the expression of feelings - 1S~
Factor' )".( Hollander, 1978b, pp. 233-23&)

5. Allow the auxiliary egos to facilitate the action
and interaction. Stand back from the actiOn and from the pro=
tagonist and encourage the auxiliary egos to expand and d;vélop
their roles. "He (the director) should take advantage of the
fact that the guxiliary egos are extensions of his own self,
permitting,them io be subjectively involved but keeping himself
ot a distance objective and uninvolved” (Moreno, 1977, p.257).
Confus1on arises when thc director moves from the 'here and
now' of this moment in time into the there and now' of the
~ scene in the protagOﬁlst’s life, This happcns most obviously
when the director incrudes on the action e.g. coming bstween
the protagonist and the auxiliarv ego. |

3, Develop a concept of parameters, wnat they are, and
when and how to use them in a psychodrama. Establish the context
of issues, Learn to direct within =a t*me limit. Protect the

protagonist and the auxiliary ego from any physical injury.
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. See the lssue to be worked on as part of a process.
Yoﬁr rols is tc locate all the parts of that process, When
and whers did it begin; who was there and what was happening:
what is the warm-up to it now; and whét is the baliel =zystem
behind it.

5. Concretize everything so that it becomes larger than
life e}g, frustration, conflict, ambivalence, terminations,
dependency etc, ‘

6. Develop a sense for what is happening in the group.
Use your knowladge‘of sociometry to build cohesion in the
group and on tke stage; Be aware of the group throughout the
drama and use their energy wherever possible.

7. In the auxiliary role continue to work on expanding
each role. Use everything the protagonist says as a spark for
your creativity. Build into the role your own experiences,
feelings and existensial reaction to the protagonist. Allow
yoursell to feel the.role. Work on expanding the feelings and
facilitating the warm-up of the protagonist in the first part
of the drama ..

8. Trust the psychodramatic process.‘" The director must
trust the psychodramatic méthod as the final arbi;er and,gﬁide
in the therapeutic process™ (Moreno, 1969, p. 238 ). Once you
have all the characteristics of Sponténeity, the process will
drive on to an end without anything else needing to be-done. An
adequate‘and comp2ets warm-up will lead on through an adequate

ensctment to an adeéuate integration. 2
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Level 3: Role Creating the Dircetor's Role

Role creating is the last stage of the learning process
and follows the cathérsia. It also has the highest level of
spontaneity. The Intern has now become skilled and capable and
is ready to desvelop a role as a director that is totally his
or her own. The blocks and resistances have been dealt wikth.
The Intern 18 feeling the power of creativity and is ﬁo longer
bound bylthe parameters of another personts role, but is dev=-
eloping internal parameters. From the role already deveioped,
a warm-up begins to a tétaiiy new role that is creative and
spontaneous. The Intern becomes a director and feels the power

'of the prdcess. |

Some Guidelines

1. The time before the change to Role creating frem Role
teking can ve baffling. The resistance 5efore the point of
catharsis may be exzperienced as a honelessnese that things
will ever change. The turning point w’ll be dlfferent for each
person but the catharsis will be around the central theme that
the Intern has had most dlfficulty with, It is 1mporuant to bs
patient and to get support for yourself during this process.,

2. Integratin g the changes will bse exciting and cnallanglng.
Try to direct in as many different situat1ons as you can, and
build on your style.

3. Experience the flow of the drama and how the process
takes care of itself,

. Refine the nuances of your style €.g. how you lead a
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group; how you bridge the gap between the warm-up and the
anactment°khow you work with the auxiliary egos.

5. In the auxiliary ego role, concentrate on working
towards cognitive integration of the perceptions and feelings
of the protagonist. This may involve ego-repair work which
requires perception and intuition on your part as well as
warmth and nurturing. |

6. Enjoy being a director and the creativity it produces

and promotes,

Summary and Conclusions

Common difficulties experienced by students in paychodrama

training are identified and some reasons for thése difficulties
~are explored. The difficulties are sesen to be similar to

| students in training regardless of the training program or the
country. The Hollander Psychbdrama‘purve is offered as a model
to enable the studentk?f Rsychodrama %o ﬁndérstand thetheory
and to guide and assess personal growth and skill development.
Personal growth and skill development are seen to follow the
process of the Curve and guidelines are offered to theAstudent
director in éach area using the devélopmant of the learning

- process of Role Piaying, Role Taking and Role Creating,

It is hoped that this presentation will hélp present and
future students of Psychodrama to undarstand their process and
allcviate if not prevent, some of the difficulties exparienced
‘Training Programs need to offer the student s warm supportive
en?lronmenu which facilitates learning. The Intern is then open

to»becoming a creative and skilled Director of Paychodrama.
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